
 

 

 

 

 

Rigorous Curriculum Design 

Unit Planning Organizer 

 

Grade/Course Grade Six / English Language Arts 

Unit of Study Unit Five: Reading Literature and Informational Text / Writing 

Narratives and Arguments 
Pacing  5 – 7 Weeks 

 

UNIT STANDARDS 

PRIORITY STANDARDS 
 
Reading Literature 

 
RL.6.2 Determine a theme or central idea of a text and how it is conveyed through 

particular details; provide a summary of the text distinct from personal opinions 
or judgments. 
RL.6.3 Describe how a particular story’s or drama’s plot unfolds in a series of 

episodes as well as how the characters respond or change as the plot moves 
toward a resolution. 

RL.6.4 Determine the meaning of words and phrases as they are used in a text, 
including figurative and connotative meanings; analyze the impact of a specific 
word choice on meaning and tone. 

RL.6.5 Analyze how a particular sentence, chapter, scene, or stanza fits into the 
overall structure of a text and contributes to the development of the theme, 

setting, or plot. 
RL.6.9 Compare and contrast and reflect on (e.g. practical knowledge, 
historical/cultural context, and background knowledge) texts in different forms or 

genres (e.g., stories and poems; historical novels and fantasy stories) in terms of 
their approaches to similar themes and topics. 

 
 
Writing 

 
W.6.3 Write narratives to develop real or imagined experiences or events using 

effective technique, relevant descriptive details, and well-structured event 
sequences. 

http://www.corestandards.org/ELA-Literacy/RL/6/2/
http://www.corestandards.org/ELA-Literacy/RL/6/3/
http://www.corestandards.org/ELA-Literacy/RL/6/4/
http://www.corestandards.org/ELA-Literacy/RL/6/5/
http://www.corestandards.org/ELA-Literacy/W/6/3/
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a. Engage and orient the reader by establishing a context and introducing a 

narrator and/or characters; organize an event sequence that unfolds 
naturally and logically. 

b. Use narrative techniques, such as dialogue, pacing, and description, to 
develop experiences, events, and/or characters. 
c. Use a variety of transition words, phrases, and clauses to convey 

sequence and signal shifts from one time frame or setting to another. 
d. Use precise words and phrases, relevant descriptive details, and sensory 

language to convey experiences and events. 
e. Provide a conclusion that follows from the narrated experiences or 
events. 

W.6.4 Produce clear and coherent writing in which the development, organization, 
voice, and style are appropriate to task, purpose, and audience. 

.  
 
 

SUPPORTING STANDARDS 
 

Reading Literature 
 
RL.6.10 By the end of the year read and comprehend literature, including stories, 

dramas, and poems at grade level text-complexity (See Appendix A) or above, 
scaffolding as needed. 

 
Reading Informational Text 
 

RI.6.1 Cite textual evidence and make relevant connections to support analysis of what 
the text says explicitly as well as inferences drawn from the text. 

RI.6.3 Analyze in detail how a key individual, event, or idea is introduced, illustrated, and 
elaborated in a text (e.g., through examples or anecdotes). 
RI.6.5 Analyze how a particular sentence, paragraph, chapter, or section fits into the 

overall structure of a text and contributes to the development of the ideas. 
RI.6.8 Trace and evaluate the argument and specific claims in a text, distinguishing 

claims that are supported by reasons and evidence from claims that are not. 
RI.6.9 Compare, contrast and reflect on (e.g., practical knowledge, historical/cultural 
context, and background knowledge) one author’s presentation of events with that of 

another (e.g., a memoir written by and a biography on the same person). 
RI.6.10 By the end of the year read and comprehend literary nonfiction (see Appendix A) 

at grade level text-complexity (see Appendix A) or above, with scaffolding as needed. 
 
 

 

http://www.corestandards.org/ELA-Literacy/W/6/3/a/
http://www.corestandards.org/ELA-Literacy/W/6/3/b/
http://www.corestandards.org/ELA-Literacy/W/6/4/
http://www.corestandards.org/ELA-Literacy/RL/6/1/
http://www.corestandards.org/ELA-Literacy/RI/6/5/
http://www.corestandards.org/ELA-Literacy/RI/6/9/
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Writing 

 
W.6.1 Write arguments to support claims with clear reasons and relevant evidence. 

a. Introduce claim(s) and organize the reasons and evidence clearly 
b. Support claim(s) with clear reasons and relevant evidence, using credible 
sources and demonstrating an understanding of the topic or text. 

c. Use words, phrases, and clauses to clarify the relationships among claim(s) 
and reasons. 

d. Establish and maintain a formal/academic style, approach, and form. 
e. Provide a concluding statement or section that follows from the argument 
presented. 

W.6.5 With some guidance and support from peers and adults, develop and strengthen 
writing as needed by planning, revising, editing, rewriting, or trying a new approach. 

W.6.6 Use technology, including the Internet, to produce and publish writing as well as 
to interact and collaborate with others; demonstrate sufficient command of keyboarding 
skills to type a minimum of three pages in a single sitting. 

W.6.7 Conduct short research projects to answer a question, drawing on several 
sources and refocusing the inquiry when appropriate. 

W.6.8 Gather relevant information from multiple print and digital sources; assess the 
credibility of each source; and quote or paraphrase the data and conclusions of others 
while avoiding plagiarism and providing basic bibliographic information for sources. 

W.6.9a Apply grade 6 Reading standards to literature (e.g., “Compare and contrast texts 
in different forms or genres [e.g., stories and poems; historical novels and fantasy 

stories] in terms of their approaches to similar themes and topics”). 
W.6.9b Apply grade 6 Reading standards to literary nonfiction (e.g., “Trace and evaluate 
the argument and specific claims in a text, distinguishing claims that are supported by 

reasons and evidence from claims that are not”). 
W.6.10 Write routinely over extended time frames (time for research, reflection, 

metacognition/self-correction, and revision) and shorter time frames (a single sitting or a 
day or two) for a range of discipline-specific tasks, purposes, and audiences. 

 

 
Speaking & Listening  

 
SL.6.1 Engage effectively in a range of collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, 

building on others’ ideas and expressing their own clearly.  
a. Come to discussions prepared, having read or studied required material; 

explicitly draw on that preparation by referring to evidence on the topic, text, or 
issue to probe and reflect on ideas under discussion. 
b. Follow rules for collegial discussions, set specific goals and deadlines, and 

define individual roles as needed. 

http://www.corestandards.org/ELA-Literacy/W/6/9/a/
http://www.corestandards.org/ELA-Literacy/SL/6/1/
http://www.corestandards.org/ELA-Literacy/SL/6/1/a/
http://www.corestandards.org/ELA-Literacy/SL/6/1/b/
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c. Pose and respond to specific questions with elaboration and detail by making 

comments that contribute to the topic, text, or issue under discussion. 
d. Review the key ideas expressed and demonstrate understanding of multiple 

perspectives through reflection and paraphrasing. 
SL.6.2 Interpret information presented in diverse media and formats (e.g., visually, 
quantitatively, orally) and explain how it contributes to a topic, text, or issue under study. 

SL.6.4 Present claims and findings, sequencing ideas logically and using pertinent 
descriptions, facts, and details to accentuate main ideas or themes; use appropriate 

speaking behaviors (e.g., eye contact, adequate volume, and clear pronunciation). 
SL.6.5 Include multimedia components (e.g., graphics, images, music, sound) and 
visual displays in presentations to clarify information. 

SL.6.6 Adapt speech to a variety of contexts and tasks, demonstrating command of 
formal English when indicated or appropriate. (See grade 6 Language standards 1 and 

3 here for specific expectations.) 
 
 

Language 
 

L.6.1 Demonstrate command of the conventions of standard English grammar and 
usage when writing or speaking. 

a. Ensure that pronouns are in the proper case (subjective, objective, 

possessive). 
b. Use intensive pronouns (e.g., myself, ourselves). 

L.6.2 Demonstrate command of the conventions of standard English capitalization, 
punctuation, and spelling when writing. 

 a. Use punctuation (commas, parentheses, dashes) to set off  

     nonrestrictive/parenthetical elements. 
b. Spell correctly. 

L.6.3 Use knowledge of language and its conventions when writing, speaking, reading, 
or listening. 

a. Vary sentence patterns for meaning (syntax), reader/ listener interest, and 

style/voice. 
b. Maintain consistency in style and tone.* 

L.6.4 Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases based on grade 6 reading and content, choosing flexibly from a range of 
strategies. 

a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s 
position or function in a sentence) as a clue to the meaning of a word or phrase. 

b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to 
the meaning of a word (e.g., audience, auditory, audible). 
c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both 

print and digital, to find the pronunciation of a word or determine or clarify its 

http://www.corestandards.org/ELA-Literacy/SL/6/1/c/
http://www.corestandards.org/ELA-Literacy/SL/6/1/d/
http://www.corestandards.org/ELA-Literacy/SL/6/2/
http://www.corestandards.org/ELA-Literacy/SL/6/6/
http://www.corestandards.org/ELA-Literacy/L/6
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precise meaning or its part of speech. 

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., 
by checking the inferred meaning in context or in a dictionary). 

L.6.5 Demonstrate understanding of figurative language, word relationships, and 
nuances in word meanings.  

a. Interpret figures of speech (e.g., personification) in context.  

b. Use the relationship between particular words (e.g., cause/effect, part/whole, 
item/category) to better understand each of the words.  

c. Distinguish among the connotations (associations) of words with similar 
denotations (definitions) (e.g., stingy, scrimping, economical, unwasteful, thrifty).  

L.6.6 Acquire and use accurately grade-appropriate general academic and domain-

specific words and phrases; gather vocabulary knowledge when considering a word or 
phrase important to comprehension or expression. 

 

 

“UNWRAPPED” Power Standards 

 
Reading Literature 
RL.6.2 DETERMINE a theme or central idea of a text and how it is conveyed through 

particular details; PROVIDE a summary of the text distinct from personal opinions or 
judgments. 

 
Writing 
W.6.3 WRITE narratives to DEVELOP real or imagined experiences or events USING 

effective technique, relevant descriptive details, and well-structured event sequences. 
. 

 

“Unwrapped” Skills 

(students need to be able to do) 

“Unwrapped” Concepts 

(students need to know) 

DOK 

Levels 

POWER STANDARD: RL.6.2 

 

 

DETERMINE 
 
 

 
PROVIDE 

 

 

● theme or central idea 
● how conveyed through 

particular details 

 
● summary distinct from 

personal opinions or 
judgments 

 

 
 

2, 3 
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Students Know: 

● The theme or central idea is the message or lesson that the author wants the 

reader to take away from the text.  
● Details in a text, such as how a character changes or how a speaker addresses 

a particular subject, contribute to the theme or central idea of a text. 

● A summary identifies the author, title, and main ideas of a text. 
● Objective writing is based on fact and does not reference personal opinions or 

judgments of a text. 
● Subjective writing includes personal opinions or judgments about a text.   

Students Can: 

● Infer the theme or central idea of a text based on the details in the text. 

● Explain which details in the text support a given theme. 
● Determine the main ideas in a text and use them in an objective summary. 

 
POWER STANDARD: W.6.3 

 WRITE 
 

 
DEVELOP 

 
 
USING 

● narratives 
 

 
● real or imagined 

experiences or events 
 

● effective technique 

● relevant descriptive details 
● well-structured event 

sequences 
 
 

 

 

 

2, 3 

Students Know: 

● The context of a story is the setting. 
● A narrative is developed using relevant details about scenes, objects, or people 

to describe specific actions (e.g., movement, gestures, postures, expressions). 

● Transitions help develop the sequence of events (e.g., later, next, then, before 
long, at the same time). 
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● A conclusion summarizes or provides reflection on the events in a narrative. 

Students Can: 

● Determine how to establish the context for the narrative. 
● Develop relevant visual details of scenes, objects, and people in narrative 

writing. 

● Compose details that depict specific actions (e.g., movements, gestures, 
postures and expressions). 

● Determine which type of transition is appropriate for circumstance (e.g., 
sequence, time shift, setting shift). 

● Develop an appropriate conclusion to a story. 

Unit Vocabulary Terms 

“Unwrapped” Power Standards 

Concepts 
Supporting Standards Concepts and 

Other Unit-Specific Terms  

● Comprehend 
● Read 

● Scaffold  
● Produce 

● Plan 
● Revise 
● Edit  

● Rewrite  
● Try 

● Style 
● Tone 

● Point of view  
● Argument  

● Narrative 
● Theme 
● Central idea 

● Summary  
● Analyze 
● Plot  

 

 

Essential Questions  Corresponding Big Ideas 

1. How can readers better 

comprehend a literary text?  
 

 
 

2. How do you write an engaging 

narrative?  

1. Readers can better comprehend a 

literary text by determining the 
central idea through the text’s 

details and plot.  
 

2. Engaging narratives develop real or 

imagined experiences or events 
using effective technique, such as 

dialogue and tone, relevant 
descriptive details, and well-
structured event sequences. 
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District Assessments 

 

 
 

Unit 5 Pre-Assessment 

 

 

 
ELA Grade 6 Common Assessment  
(See district assessment calendar) 

 

 
 

Essential Questions Post-Assessment  
 

 

 

 

 
Engaging Learning Experiences 

 
Engaging Scenario 

 

A major technology company is sponsoring a statewide writing contest through which 
schools can win a technology make-over. The make-over includes iPads for all students, 

educational video games for classes, and brand new technology labs, among other 
surprises.  
 

To enter the contest, students must come up with an idea for a new educational 
technology that will assist teachers and students. You will write a science fiction or 

fantasy narrative that uses this technology as a key part of the story to show how it would 
work. 
 

You will represent your school by submitting your original sci-fi/fantasy narrative to a 
panel of judges. The students with the winning entries will win personal technology along 

with the school technology make-over.  Good luck!   
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Performance Task Synopses 

 
Task 1:  Read a science fiction/fantasy story.  
 

Task 2:  Develop an idea for new educational technology.  
 

Task 3:  Write a science fiction/fantasy story.  
 
(Optional) Task 4:  Illustrate your tech creation and explain how it supports the theme of your 

story.  
 

 

 

Performance Task # 1 
In Detail 

Power Standards: RL.6.2 

 
Additional Standards: RL.6.1, RL.6.3, L.6.1, L.6.2 
 

Task 1 Detailed: Read a science fiction story. 
 

1. Read a selected science fiction story. As you read, consider these questions: 
● What makes this story “science fiction”? 
● What scientific principles are included in the story? 

● What elements of the story are realistic? 
 

2. Provide a summary of the text that:  
● determines the theme or central idea of the story 
● shows how the theme/central idea is conveyed through particular details 

● is distinct from personal opinions or judgment 
 

3. Write an analysis of the story that: 
● describes how the plot unfolds in a series of episodes  
● explains how the main character changes and/or responds as the plot moves 

towards a resolution 
 

Note to teachers: The story “Just before Recess” is a very short science fiction story with a 
school setting. You can find it here: http://www.flashfictiononline.com/f20080301-just-
before-recess-jim-van-pelt.html  It pairs well with Ray Bradbury’s “All Summer in a Day”, 

found in the McDougal Littell 6th grade textbook.  

http://www.flashfictiononline.com/f20080301-just-before-recess-jim-van-pelt.html
http://www.flashfictiononline.com/f20080301-just-before-recess-jim-van-pelt.html
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Performance Task # 2 Scoring Guide 

 
4 3 

 

2 

 

1 

 All “Proficient” 
criteria plus: 

 Includes more 

“key words” that 
are relevant to 

the narrative  
 

 summarizes the 
selected science 
fiction story 

 determines the 
theme or central idea 

 shows how the 
theme is conveyed 
through details 

 omits personal 
opinion or judgment 

 describes how the 
plot unfolds in a 
series of episodes  

 describes how the 
main character 

changes and/or 
responds as the plot 
moves towards a 

resolution 
 demonstrates 

command of English 
grammar, usage, 
capitalization, 

punctuation, and 
spelling  

 

 Meets _4__ of 
the “Proficient” 
criteria 

 

 Meets fewer than 
_4_ of the 
“Proficient” criteria 

 Task to be 
repeated after re-

teaching 
 Comments: 
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Interdisciplinary Connections and Related 

Power Standards 

Specific to Task #1 

21st Century Learning Skills 

Specific to Task #1 

 ✓ Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 

 

 
Performance Task #2 

In Detail 

Power Standards: W.6.3 

 
Additional Standards: W.6.4 

 
Task 2 Detailed: Develop an idea for new educational technology. 

 
Think about the technology that is available in your school. How could it be improved? What 
new technology would enhance teaching and learning?  

1. Explain your idea, either verbally or in writing, including how it would help students and 
teachers. 

 
2. Write a story that shows how students and teachers would use this technology in 

school. 
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Performance Task # 2 Scoring Guide 

 
4 3 

 

2 

 

1 

 All “Proficient” 

criteria plus: 

  uses 
descriptive 

details, sensory 
language, and 

precise words 
and phrases 

 

€ explains idea for new 

educational 
technology 

Drafts a narrative that: 

€ introduces 
narrator/characters 

€ organizes a natural 
and logical event 
sequence 

€ shows how the 
technology would be 

used in school 
€ uses narrative 

techniques to 

develop experiences, 
events, and 
characters 

 Meets _3__ of 

the “Proficient” 
criteria 

 

 Meets fewer than 

_3_ of the 
“Proficient” criteria 

 Task to be 

repeated after re-
teaching 

 Comments: 
 

 
 

 
Interdisciplinary Connections and Related 

Standards 

Specific to Task #2 

21st Century Learning Skills 

Specific to Task #2 

 

 
 

✓ Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

X Curiosity and Imagination 
X Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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Performance Task # 3 

In Detail 

Power Standards: W.6.3 

 
Additional Standards: W.6.4, L.6.1, L.6.2 

 
 

Task 3 Detailed: Write a final draft of your science fiction/fantasy narrative. 
 

Using the draft you created for Task #2, follow the writing process (confer, revise, edit, 
publish) to complete your narrative.   
 

Be sure to: 
● engage the reader by establishing context 

● introduce a narrator and/or characters 
● organize a natural and logical event sequence 
● use narrative techniques (dialogue, pacing, description) to develop experiences, 

events, and characters 
● use transition words, phrases, and clauses to convey sequence and time shifts 

● use precise language, descriptive details, and sensory language 
● provide a conclusion that follows from the experiences and events of your story 
● demonstrate mastery of English grammar, usage, capitalization, punctuation, and 

spelling 
 

 
Performance Task # 3 Scoring Guide 

 
4 3 

 

2 

 

1 

 All “Proficient” 

criteria plus: 

 establishes a 

strong point of 
view 

 provides evidence of 

the writing process 
 engages the reader 

by establishing 
context 

 introduces a narrator 

and/or characters 
 organizes a natural 

and logical event 
sequence 

 uses narrative 

techniques (dialogue, 

 Meets _6__ of 

the “Proficient” 
criteria 

 

 Meets fewer than 

_6_ of the 
“Proficient” criteria 

 Task to be 
repeated after re-
teaching 

 Comments: 
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pacing, description) 

to develop 
experiences, events, 
and characters 

 uses transition 
words, phrases, and 

clauses to convey 
sequence and time 
shifts 

 uses precise 
language, descriptive 

details, and sensory 
language 

 provides a 

conclusion that 
follows from the 

experiences and 
events of the story 

 demonstrates 

mastery of English 
grammar, usage, 
capitalization, 

punctuation, and 
spelling 

  
 

 

 

Interdisciplinary Connections and 

Related Focus Standards 

Specific to Task #3 

21st Century Learning Skills 

Specific to Task #3 

 ✓ Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 
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❑ Other 

 

(Optional) Performance Task # 4 

In Detail 

Power Standards:  RL.6.2 

 
Additional Standards: RL.6.3, W.6.4, SL.6.4, SL.6.5, SL.6.6 

 
 
(Optional) Task 4 Detailed: Illustrate your tech creation and explain how it supports the central 

idea or theme of your story. 
 

● Create a visual representation of your technology creation. 
● Explain how this technology, or the interaction of characters with the technology, 

conveys the theme or central idea of your story. 

● Present your explanation to your group or class:  
o sequence ideas logically 

o use appropriate eye contact, volume and clear pronunciation 
o refer to your visual representation to clarify ideas 
o demonstrate command of formal English 

 
 

 
 
 

 
 

 
Performance Task # 4 Scoring Guide 

 
4 3 

 

2 

 

1 

 All “Proficient” 
criteria plus: 

  

 provides a visual 
representation of the 
new technology 

developed in Task #2 
 explains how the 

technology is related 
to the theme or 
central idea of the 

 Meets _5__ of 
the “Proficient” 
criteria 

 

 Meets fewer than 
_5_ of the 
“Proficient” criteria 

 Task to be 
repeated after re-

teaching 
 Comments: 
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story 

 presents explanation 
to group or class as 
directed  

 sequences ideas 
logically 

 uses appropriate eye 
contact, volume and 
clear pronunciation 

 refers to visual 
representation to 

clarify ideas 
 demonstrated 

command of formal 

English 
 

 

 

 

 

 

 

 

 

Interdisciplinary Connections and Related 
Focus Standards 

Specific to Task #4 

21st Century Learning Skills 

Specific to Task #4 

 ✓ Check all those that apply for each task:  

 

❑ Teamwork and Collaboration 

❑ Initiative and Leadership 

❑ Curiosity and Imagination 

X Innovation and Creativity  

❑ Critical thinking and Problem Solving 

❑ Flexibility and Adaptability 

X Effective Oral and Written Communication 
X Accessing and Analyzing Information 
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❑ Other 

 

Differentiation 

Strategies 
(Additional 
Supports + 

Enrichment) 

Intervention 

Strategies 

 

Specially Designed 

Instruction for 
Special Education 

Students 

Strategies for 

English Language 
Learners 

Allow students to 

demonstrate skills or 

knowledge through a 

variety of methods 

(e.g., oral responses, 

written compositions, 

hands-on 

demonstrations, 

organizers, 

cooperative learning). 

Allow students to 

practice with 

supports, as needed 

or as appropriate. 

Utilize a variety of 

opportunities for 

demonstrating skills 

or knowledge. 

Incorporate 

collaborative work 

groups, as 

appropriate. 

Differentiate 
instruction by using 

all levels of Bloom’s 
Taxonomy to ask 
questions and plan 

learning activities. 

Spend more time on 

building background 

for the reading 

selections and 

creating a mental 

scheme for the 

organization of the 

text.  

Encourage students 

to practice using 

technical words in 

exchanges among 

peers.  

Allow students to 

respond orally and 

jog their memories to 

enhance retention. 

Stop at key points 

when delivering in 

order to determine 

student 

comprehension. 

 

Review relevant 
material, preview the 
material to be 

presented, present 
the new material, 

then summarize the 
material just 
presented.  

Keep oral instructions 

logical and concise. 
Reinforce them with a 

brief cue words. 
Repeat or re-word 
complicated 

directions.  

Use plenty of 
concrete examples, 

oral or otherwise, in 
order to make topics 
more applied.  

Stop at key points 
when delivering in 
order to determine 

student 
comprehension. 

 
Interact frequently 
with the student in 

order to maintain 
involvement with 

class assignments. 
 

Pair with peer 
partners. Cooperative 
learning groups 

provide the ESL 
student with varying 

language and 
learning style 
experiences within 

the content 
classroom. 

Simplify the language 

of instruction, not the 
concept being taught. 
Use speech that is 

appropriate for 
students' language 

proficiency. 

Adjust your speech: 
speak slowly; 
enunciate; use longer 

natural pauses; 
repeat words or 

phrases; include 
shorter sentences, 
fewer pronouns, and 

simpler syntax. 

Directly teach 
learning strategies. 

Demonstrate how to 
organize information, 

how to select the 
main idea and 
supporting details, 

and how to sequence 
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Explain clearly each 

academic task and 
the specific criteria 

needed to 
successfully complete 
the task. 

and summarize. 

Label steps as you 
model and post the 
steps with an 

example on a poster 
or handout. 

Confirm that students 

understand key 
concepts of the unit:  
analyze, central idea, 

evidence, summarize, 
supporting details, 

theme, objective, 
subjective. 

Give students the 
opportunity to draw 

out their narrative first 
as a cartoon strip with 

notes and captions 
and dialogue in their 
first language if they 

prefer, before writing 
the story. 

Give students an 

opportunity to tell 
their stories before 
writing them. 
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Instructional Resources and Materials 

 
Physical Technology-Based 

 
McDougal Littell Literature 6th Grade 

(Yellow) text 
● On-line access to text book 

● Corresponding activities to 
specific text from supplemental 
textbook resources 

 
Suggested selections: 

 
“All Summer in a Day”, page 64 
 

 
 

 
 
 

 
 

“Just before Recess” – science fiction 
http://www.flashfictiononline.com/f20080301-just-

before-recess-jim-van-pelt.html 
 

“A video game is used to test for brain disorders like 
attention deficit” -  
https://newsela.com/articles/ADHD-game/id/770/ 

 
Gamestar Mechanic – an online adventure game 

where players learn by designing, repairing, and 
playing games 
http://www.instituteofplay.org/work/projects/gamestar-

mechanic/ 
 

“Ideas for Using Minecraft in the Classroom” 
http://www.edutopia.org/blog/minecraft-in-classroom-
andrew-miller  

 
 

Lesson Suggestions 

 

● Have students consider what hints the title, sub-headings, bold words, graphics, 

images, or captions offer to the central ideas. 

● Complete a think-aloud with students when working with new or complex texts to model 

the questions you ask and mental moves you make as an experienced reader of this 

type of text to make sense of it. 

● Ask how one set of images, allusions, or ideas builds on or is otherwise related to those 

that precede it. 

● Use a graphic organizer (e.g., one with two or more columns) to jot down the details 

related to each key theme, looking for patterns across the columns as you go. 

● Have students monitor the author’s diction and tone as they are applied to the central 

idea(s) over the course of the text to note when, how, and why they change. 

● Create for (or with) your students an objectivity continuum (i.e., that goes from objective 

at one end to subjective at the other end, with gradations and descriptors in between); 

then ask them to put a word, phrase, or idea on there to measure its objectivity, taking 

time to discuss how they might increase objectivity by rephrasing it. 

● Develop with students a continuum of importance to help them learn to evaluate which 

details are most important to include in a summary. 

http://www.flashfictiononline.com/f20080301-just-before-recess-jim-van-pelt.html
http://www.flashfictiononline.com/f20080301-just-before-recess-jim-van-pelt.html
https://newsela.com/articles/ADHD-game/id/770/
https://newsela.com/articles/ADHD-game/id/770/
http://www.instituteofplay.org/work/projects/gamestar-mechanic/
http://www.instituteofplay.org/work/projects/gamestar-mechanic/
http://www.edutopia.org/blog/minecraft-in-classroom-andrew-miller
http://www.edutopia.org/blog/minecraft-in-classroom-andrew-miller
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● Clarify the difference between objective and subjective by giving examples of each 

about a different but similar text before they attempt to write an “objective summary” of 

other texts. 

● Have students study models of effective (and ineffective) summaries. 

● Read a diverse sampling of narratives similar to and slightly different from the sort you 

want them to write. 

● Guide students through the process of creating a story map, storyboard, or other 

graphic form that allows them to identify, discuss, and arrange the different events or 

scenes in the story. 

● Generate with students or provide a list of the elements of an effective narrative of the 

story you are assigning. 

● Ask students to imagine a situation in rich detail (perhaps one inspired by another book 

they have read or a subject or era they studied) and then describe how characters (or 

they, if it is a personal narrative) responded and changed over the course of the story. 

● Lead students through the creation of a detailed observation about an event, process, 

or experience, guiding them by examples and questions that prompt them to add 

sensory details; then generate with them questions they should ask and apply to their 

narrative as they write the second part, which comments on the meaning or importance 

of what they observed. 

● Have students describe the same event or experience from multiple perspectives to 

explore how point of view affects one’s perception of an idea, event, or era or the 

people involved. 

● Help students develop questions that not only portray the character’s physical persona 

but also reveal the character’s personality and motivations within the context of the 

story. 

● Have students analyze the dialogue and other techniques used in the stories they study 

for ideas they can use in their own. 

● Have students write on sticky notes or index cards key events or scenes in the 

narrative they are creating; then ask them to arrange them in different ways, stopping 

to explain to others what they are thinking, until they find the sequence that best works 

with the story they are trying to tell. 

● Use a presentation software program to create the story as a series of slides, with 

notes and images on the slides so they can manipulate and better understand the 

elements of their story. 

● Give students the opportunity to draw out the story first as a cartoon strip with notes 

and captions and dialogue, in their own language if they prefer, before asking them to 

write the story; if possible, give them the chance to tell their story before writing. 
Source:  Burke, Jim. The Common Core Companion, the Standards Decoded, Grades 6-8: What They Say, What They 
Mean, How to Teach Them. Corwin, 2013. Print. 
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